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Abstract 
Reading readiness is an important component of formal schooling. Preschool graduates need to compete with other children in 
Year One of elementary school. The aim of this study was to examine the reading readiness skills among kindergarten children in 
Pekan Baru, Riau. Aspects of reading readiness examined were (a) vocabulary, (b) auditory, (c) visual discrimination, and (d) 
mechanical reading. Reading readiness achievement was examined according to the gender, type of kindergarten and parents' 
educational background. The sample included 450 preschoolers obtained through stratified random sampling. The instrument 
used to collect data was Reading Readiness Test (RRT). The data was analyzed using ANOVA and T-test. The findings revealed 
that there was no significant difference in reading readiness according to gender but there were significant differences according 
to type of kindergarten and parents' educational background. The reading readiness tests results showed children’s high abilities 
on most of test components. The major implication of the study is to implement effective strategies to enhance reading through 
parent education and teachers’ professional development.  
© 2010 Published by Elsevier Ltd. 
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1. Introduction  
 
Reading is a continuous development process and readiness is merely a concept in various stages of reading. 
Teachers and parents should realize that reading readiness for children does not only involve basic reading skills but 
also includes other relevant factors that also contribute to reading skills such as poor motivation, parent’s 
educational background and teacher's involvement. Reading Readiness Tests which had been used to measure 
reading readiness included "Lee-Clark Reading Tests (California Test Bureau), Reading Aptitude Test (Honghton 
Miffin), Reading Test (Teacher's College) and Metropolitan Readiness Test (Harcourt, Brace Jovano Vinch). These 
tests can be conducted in the end of the Preschool year or in the beginning of Year One of elementary school.  Most 
of these tests were administered individually to measure reading skill. Reading readiness affects academic 
achievement because reading is a medium to explore knowledge. Other determinants include the child's enjoyment 
and interest in reading picture story books and engaging in songs, chimes, chants, and storybooks. In Malaysia 
reading readiness is a fundamental and critical component as Year One children will be assessed on basic 
fundamentals such as reading, writing and arithmetic. 
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2.    The Objectives of the Study  
 
1.   To identify the level of reading readiness in (a) vocabulary (b) auditory discrimination (c) visual discrimination 
(d) mechanical reading among preschoolers .  
 
2. To identify the differences in reading readiness according to gender, types of kindergarten and parent’s 
education level.  
 
3. Conceptual Framework 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
                                
                       
 
Figure 1.  Conceptual framework 
 
4. Research Design  
 
This study is a quantitative research through survey method. The survey method is the most suitable method for 
researchers who want to collect data about population based on data from the selected sample. Two important types 
of surveys that are often used are school survey and community survey. A stratified random sampling was employed 
according to type of kindergarten, gender of preschoolers and educational level of parents. A total of 450 
preschoolers participated in this study. These were 194 males and 256 females. 241 preschoolers were from public 
preschool compared to 209 preschoolers from private preschools. 223 of parents were high school holders and the 
other 227 parents were of diploma holders. The data was analyzed using quantitative statistics (ANOVA and T-test).   
 
5.    Findings  
 
Differences in Reading Readiness according to gender 
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There are four aspects in reading readiness: 1) vocabulary, 2)auditory discrimination, 3) visual discrimination, 4) 
mechanical reading. The findings showed that students who acquired the skills of a comprehensive reading readiness 
had received good results and were at high level. Table 1 showed that there was no, significant difference between 
boys’ and girls’ reading readiness. The value obtained was p =  .773, p >0.05 and t = .289). The mean value score 
for boys was 77.35 while the mean score of girls was 77.58.       
        
 
Table 1. Differences in Reading Readiness according to gender 
 
Test        Gender  N Mean     SD t value Sig.P 
Vocabulary   Male             194 9.10    1.26           .286 .775 
      Female                   256 9.06    1.33 
Auditory Discrimination  Male             194 9.16    1.20    .008        .994 
   Female             256 8.16    1.17  
Visual Discrimination   Male             194 9.08    1.70    .553 .581 
   Female                  256  8.10    1.77 
Mechanical Reading   Male             194 49.10    5.62    .745 .457 
   Female             256 50.36    4.94 
Level of Reading Readiness  Male             194 77.35    9.24    .289 .773 
   Female                   256 77.58    8.60 
_____________________________________________________________________________________________________________________ 
 
Difference in Reading Readiness according to types of kindergarten 
 
Table 2 showed the differences in Reading Readiness according to types of kindergarten. It showed that there was a 
significant difference in reading readiness according to the types of kindergarten. The value obtained was (p = .000, 
p <0.05 and t = 4.515). The mean score was 79.20 for children from public kindergartens, while the mean score was 
75.50 for children from private kindergartens. Based on the result, it can be concluded that public kindergarten 
scored higher the private areas. 
 
 
Table 2. Differences in Reading Readiness according to types of kindergarten 
 
Test       Types of Kindergarten  N Mean     SD t value Sig.P 
Vocabulary   Government               241     9.35        1.12          4.695     .000 
   Private                    209     8.77        1.42 
Auditory Discrimination  Government              241     9.43        1.01       5.367       .000 
   Private                209     8.77        1.29 
Visual Discrimination   Government              241     9.32        1.13       3.888     .581 
   Private                       209                8.70              2.01        
Mechanical Reading   Government              241     51.10        4.47       3.957     .000 
   Private                 209     49.17        5.86 
Level of Reading Readiness  Government           241     79.20        7.32       4.515     .000 
   Private                      209     75.50        10.04 
_____________________________________________________________________________________________________________________ 
 
Differences in Reading Readiness according to parents’ education level  
 
Table 3 showed the differences in reading readiness according to parent’s education level. It showed that there was a 
significant difference in children’s reading readiness according to parent’s education level. The value obtained was 
(p = .002, p <0.05 and t = 2.294). The mean score for parents from high school level and below was 76.52 while the 
value was 78.43 for parents from diploma level. 
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Table 3. Differences in Reading readiness according to parent’s education level 
 
Test       Parent’s Education Level  N Mean     SD t value Sig.P 
Vocabulary   High school and below              223     8.87        1.43          3.243     .001 
   Diploma                   227     9.27        1.13 
Auditory Discrimination  High school and below             223     9.05        1.24       2.128       .034 
   Diploma                227     9.28        1.12 
Visual Discrimination   High school and below             223     8.80        1.97       2.894     .004 
   Diploma                       227                9.26              1.44        
Mechanical Reading   High school and below             223     49.80        5.48       1.640     .022 
   Diploma                 227     50.80        4.98 
Level of Reading Readiness  High school and below          223     76.52        9.53       2.294     .022 
   Diploma                      227     78.43        8.10 
_____________________________________________________________________________________________________________________ 
 
6.   Discussion and Implication 
 
The findings indicated that generally the reading readiness of preschoolers showed good results and were at high 
level. This finding was consistent with Villalon M (2001) that stated a child who is ready to read is likely to know 
some basic words and can read simple sentences. Table 1 indicated that there was no significant difference between 
female’s and male’s reading readiness. In this globalization era boys and girls tend to be more active in 
communicating verbally. In addition to this, boys and girls start talking faster, form long sentences quickly and have 
a lot of vocabulary (McDevitt and Omrod, 2004). Nowadays boys and girls might have more or less same verbal 
ability when entering preschool. However, it is often reported higher language abilities of girls than boys (Cage & 
Berlin 1979; Ehren & Oxford 1989; and Graham 1994) in McAfee and Leong (1997). In fact, studies of child 
development conducted in the 1920s and the 1930s showed the differences in language development in the early 
stage between gender. However, psychologists are still sceptical about the results to earlier studies, because these 
studies used rough measurements and small samples (Juriah Long 1993). 
Next, the findings also showed a significant difference in children’s reading readiness according to the type of 
kindergarten. The children from government kindergarten had higher reading readiness scores. This indicated that 
the acquisition of language ability actually depends on exposure and language learning process experienced by 
children. According to McAfee and Leong (1997), children who experience pre reading program at good preschools 
will be more prepared to use those skills in reading assignments in the early stages of elementary school. 
Researchers and parents often assume that  private kindergartens have better quality than government kindergartens. 
However, the findings showed the opposite result. Actually a good program should be equipped with effective 
teaching delivery. Teachers in government preschools have been trained and hold a diploma to carry out their 
responsibilities  as  a  preschool  teacher.  Teaching  is  a  determining  factor  of  success  in  reading  tasks  (Bond  &  
Dykstra, 1967; & Judith Schickedanz 1999). 
There was also a significant difference in children’s reading readiness according to parent’s education level. 
That means education level of parents give a significant difference on the reading readiness of the child. Parents 
from diploma level can prepare their children to be more ready in reading. Parents' education level relates to their 
ability and knowledge on how to help their children to learn to read at home. Parents’ enthusiasm for reading will 
make them provide a stimulus environment at home. Parents want to guide their children, read something to them at 
home  and  want  to  take  them  to  the  bookstore  or  the  library.  Children  often  hear  from  parents  and  teachers  who  
motivate them to read.   
Active involvement of parents in the education of children is very important because today's educational system 
is more complex and it requires close cooperation between families and school (Leader 1988). Direct engagement 
involves a process where parents contribute ideas, energy and financial support to the children respectively. An 
example of direct involvement of parents is parent as a teacher or tutor to their children in learning at home (Epstein 
1988). While the examples of indirect involvement are parent as volunteer in activities organized by the school and 
parents establish communication with the school and (Epstein 1988). 
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Implication of the Study 
 
x All parents must be aware of and provide family environment that can stimulate reading habit for children.  
Parents can influence the experience of their children through books and reading materials, letters and sounds 
association, increasing their vocabulary, building the habit of reading and writing. All this will eventually 
influence the development of literacy.  
x Teachers should identify children who have weaknesses in reading readiness and the results can help teachers 
plan for learning in the classroom, according to children’s need. 
x Teachers should be able to create a conducive environment to promote learning and respect between teachers 
and children.  
x Teachers should provide a variety of teaching strategies for children to learn. Teachers should adjust the 
teaching and learning according to the needs, abilities and backgrounds of children (Sharifah Maimunah 2000) 
x Teachers should also involve parents to support social growth, language, behaviour and academic of children.  
x Combining reading readiness as a critical component in teacher training curriculum. 
x Understanding the implementation of various strategies can help children learn to read. 
x Focusing on strategies to enrich the environment of psychology-related learning to read 
x The importance of interaction between parents and teachers should be stressed and developing a strong 
relationship with parents should be implemented. 
 
7. Conclusion and recommendation 
 
Teachers and parents together should help improve the readiness of preschool children in order to succeed in school. 
Difficulties faced by children should be solved by holistic approach. Preschool children need to develop in all 
aspects, not only in academic oriented in reading. Teachers and parents must be aware of individual differences in 
growth and learning among children under their supervision. A wide range of individual differences is natural and 
expected. 
       Based on Piaget’s and Vygotsky’s principles it is suggested that the best learning is when  a caregiver can fulfill 
the child’s physical needs so that the child  feel psychologically safe and secure. Teachers should involve parents to 
enrich the learning environment in order to influence their children, particularly in reading. Teacher should train and 
support their need. Teachers should give more attention in combining strategies to put into practice in the classroom. 
Strategies on reading tests must be taken into account to enrich the reading readiness of children who are at risk of 
academic failure. This study recommends future studies that use a larger sample of preschoolers. The same study can 
also be conducted for writing readiness. Similar instrument can be translated in English language to be used for the 
same purpose as in this study. Study can be conducted to investigate the psychological variables in order to get a 
better perspective on reading skills in education. Research can be conducted with the involvement of other 
stakeholder, such as teachers in primary one and kindergarten.  
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